■ are shaped by existing literacy practices in English, as English is the language of formal education. However, new spaces are also emerging in society for the use of literacy in the mother tongue. This paper examines the impact of mother-tongue literacy on attitudes towards, and uses of, written text in the Bafut, Kom and Nso' language communities of Northwest Cameroon. The paper is based on qualitative case study research conducted in these communities in [2002][2003]. The paper concludes with a discussion of the future of mother-tongue literacy in the Bafut, Kom and Nso' language communities.
This study addresses bidialectism by investigating the linguistic situation on the bidialectal island of Cyprus where Standard Modern Greek (SMG) and the regional Cypriot dialect (CD) are both routinely used. The study implemented a language programme that embraced both sociolinguistic and educational factors and was designed to teach SMG by using the CD as a facilitating tool, while simultaneously ensuring the maintenance of the CD. A quasi-experimental design was used in the application and evaluation of this bidialectal method, comparing a control group and an experimental group of final-year primary-school students in terms of phonology, morphology, syntax, and lexis. Quantitative analysis of the results revealed that the method had a marked positive effect on the oral and written production of the standard variety. This was due to explicit and conscious comparison of learners' regional dialectal mother tongue with the standard target variety. This thematic issue of JFLS takes as its subject the connected linguistic phenomena of levelling and diversity in the French of the Hexagon. Diversity in language is obvious enough, is indeed part and parcel of all living languages, since social difference finds expression in linguistic difference. Levelling is, however, harder to define in a way that applies across languages and even more difficult to adapt across languages: the French term NIVELLEMENT is spontaneously understood as 'elimination of all differences' i.e. 'standardisation in the strong sense', whereas the English term levelling has the sense rather of 'standardisations partielles' (the plural is important) and could perhaps be better translated in this way. Using a pragmatic framework, this paper examines how directives are performed by teachers and students in Finnish and Austrian CLIL classrooms, that is settings where a foreign language (in this case English) is used as the medium of instruction in non-language subjects such as history or chemistry. We explore how interpersonal aspects of communication get realized in the performance of directives, and the way contextual factors such as the object of directives (information/action) or the type of classroom register (instructional/regulative) affect speakers' directness choices. The findings show that both these contextual factors interact systematically with speakers' use of directives. For example, demands for information seem to be fully sanctioned by the educational context and are therefore normally performed directly by both teachers and students whereas demands for action require more interpersonal work, evidenced by the more indirect strategies used. Moreover, while there are student demands for information in both instructional and regulative register, students' right to perform directives for action seems to be restricted to regulative register. Our results show how the specific conditions of classroom discourse affect the language environment in CLIL classrooms and we argue this should be taken into account when formulating language goals for this educational approach. This paper argues that knowledge is culturally articulated and varies according to the locus of enunciation. Its proposition is that knowledge should cease to be seen as neutral, scientific and universal. Such a change in the way knowledge is seen requires a discussion of literacy and writing as also being culturally specific. The argument forwarded in this paper in favour of a renewed perspective on knowledge as culturally marked derives from the study of a particular phenomenon: the multimodal narratives produced by indigenous teachers in the context of indigenous schools in Brazil.
http://www.multilingual-matters.net The aim of this paper is to present a semanticallybased and pragmatically-oriented model of translating expository texts, to expound its main components and to establish links between its subcomponents. The model is discourse-centered. It caters for the properties of meaning, semantic relationships, rhetorical patterns and discoursal values, and considers the cognitive processes of interpretation which involve interaction and negotiation between schemata-the system of prior conceptual knowledge and the textual information. The model considers both the macro-and microdimensions of discourse analysis. It starts with macrostructure analysis, i.e. the discoursal organizational patterns and proceeds to micro-structure analysis, i.e. the intersentential relationships that bind together the portions of the text and the lexical items which encode the imparted meaning. The model takes into account the four translation processes of discourse decomposition, conversion restructuring and editing. Sentence processing in American Sign Language (ASL) was investigated as a function of age of first language
